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ALBUQUERQUE PUBLIC SCHOOLS
STUDENT ASSISTANCE TEAM

TIER 1 CONSIDERATIONS FOR ENGLISH LEARNERS (EL)

[bookmark: Text11][bookmark: Text12][bookmark: Text13]Student Name:                     APS#:                Date:      

[bookmark: Text4]Teacher(s) completing this form:       

	
REQUIREMENT: If you do not have a Teaching English to Speakers of Other Languages (TESOL) endorsement and/or bilingual endorsement, you must consult about the student with someone who does before beginning this process.


	PURPOSE: The purpose of this document is to help you gather, organize, and analyze information about cultural and language factors in order to provide informed adaptations, interventions, and recommendations for this student.  


	
INFORMATION ABOUT TIER 1 INTERVENTIONS PROVIDED TO THE STUDENT


	INFORMATION ABOUT CURRENT ALTERNATIVE LANGUAGE SERVICES PROVIDED

	1) What alternative language service is the student currently receiving? (mark all that apply):


	|_| Dual Language
	|_| Transitional Bilingual
	|_| Maintenance Bilingual 
	|_| Heritage Model


	|_| English as Second Language (ESL)
	|_| English Language Development (ELD)
	|_| Sheltered Content


	[bookmark: Check196]|_| The parent has opted out of alternative language services


	
2)  In a typical week, what percentage of instruction is in Spanish?      %


	3)  Which of the following content areas include instruction in Spanish?    


	     |_| Reading/Literature

     |_| Written Language/Language Arts
	|_| Science

|_| Social Studies

	|_| Mathematics

	INFORMATION ABOUT ACTIONS TAKEN TO ADDRESS CULTURAL DIFFERENCES

	|_|
	The teacher attempted to learn about the student’s cultural background and norms by talking to the student, family members, and/or community members and by completing online research, if necessary.

	|_|
	Based on the understanding of the student’s cultural background and norms, the teacher designed instructional activities to be meaningful to the student.

	|_|
	The teacher varied instruction to include students’ cultural preferences, from collective and cooperative to individual and competitive activities.

	|_|
	The teacher varied styles of conversation and participation to include students’ cultural preferences, such as co-narration, call and response, and choral, among others.

	|_|
	The teacher has provided opportunities for parents or families to participate in classroom instructional activities.


	INFORMATION ABOUT ADDITIONAL ACTIONS TAKEN TO ADDRESS LANGUAGE DIFFERENCES

	|_|
	The teacher analyzed the instructional program and environment to determine if the demands of the program match the student’s current level of proficiency in the language of instruction.

	|_|
	The teacher used the current ELD standards to plan for and address the language learning needs of this student.


	|_|
	The teacher used sheltered content strategies and methods when planning and preparing to address instruction, participation, classroom routines, and assessment.



	
INFORMATION ABOUT THE STUDENT


	INFORMATION ABOUT LANGUAGE USAGE

	1) According to the INITIAL QUESTION on the PARENT/GUARDIAN INTERVIEW FOR ENGLISH   
    LEANERS, what is this student’s Different Language?      

          The answer to this question will be the Different Language indicated in the following sections.


	2)  Does the student have opportunities to use the Different Language with others at school?  In 
     other words, are there other individuals at school who speak the student’s Different Language? 
             
|_| Yes  |_| No


	3)  What language does the student use with peers at school?

	|_|
Only Different Language
	|_|
Mostly Different Language
	|_|
Equal Different Language
and English
	|_|
Mostly English
	|_|
Only English

	4)  What language does the student use with adults at school?

	|_|
Only Different Language
	|_|
Mostly Different Language
	|_|
Equal Different Language
and English
	|_|
Mostly English
	|_|
Only English

	5)  What language does the student use with others who speak the Different Language? |_| Don’t know

	|_|
Only Different Language
	|_|
Mostly Different Language
	|_|
Equal Different Language
and English
	|_|
Mostly English
	|_|
Only English

	INFORMATION ABOUT THE STUDENT’S STAGE OF LEARNING ENGLISH

	
Use the Parent Interview for English Learners to help answer the following.

	
1)
	
How old is the student now?
	
      years

	2)
	How old was the student when he or she began learning English?  -
	      years

	3)
	Therefore, how long has the student been learning English?
	      years


	INFORMATION ABOUT TEACHER OBSERVATIONS OF LANGUAGE PROFICIENCY

	
Social Language: this is the type of language proficiency typically utilized in social and informal settings to carry a conversation with another person.  It tends to be contextualized in meaningful real-life communication that involves routines and visual cues like facial expressions and gestures and includes limited cognitive demand.  “It usually takes about one to two years for students to become reasonably fluent in conversational English.”


	1)  Based on the length of time the student has been learning English, has he or she had sufficient   
     time (at least two years) and opportunity (if the student has been participating in a dual language  
     program, he or she may not have had sufficient opportunity) to attain proficiency in social 
     language in English?       
|_| Yes    |_| No


	2)  All students: rate the student’s general ability to use social language in English
 

	|_|
Well below average
	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average

	
     If the student has had sufficient time and opportunity to attain proficiency in social language and  
     continues to perform below or well below average, Tier 2 interventions may be needed.





	3)  All students: When compared only to EL students his or her age who have been learning English 
     for a similar length of time, rate the student’s ability to use social language in English   

	|_|
Well below
	|_|
Below
	|_|
About the same
	|_|
Above
	|_|
Well above


	     If the student performs below or well below, you may consider the need for Tier 2 intervention.


	4)  Spanish speakers: rate the general ability to use social language in Spanish       |_| Don’t know


	|_|
Well below average
	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average


	5)  Other Language Speakers: rate the general ability to use social language in the language other 
     than English or Spanish:   |_| Don’t know


	|_|
Well below average
	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average


	
Academic Language: this type of language proficiency typically emerges as a result of exposure to formal education.  It is often decontextualized, abstract, and more complex due to the inclusion of higher level concepts, increased vocabulary load, and more sophisticated grammatical constructions.  Academic language also involves the academic skills of reading comprehension and written expression.  “Research studies conducted in several countries show that second language learners usually need at least five years to catch-up to native English speakers in academic English.  Sometimes the catch-up period is much longer.” (this information about social and academic language is from Cummins, 2012)


	1)  Based on the length of time the student has been learning English, has he or she had sufficient   
     time (at least five years) and opportunity (if the student has been participating in a dual language  
     program, he or she may not have had sufficient opportunity) to attain proficiency in academic 
     language in English?       
|_| Yes    |_| No


	2)  All students: rate the student’s general ability to use academic language in English 


	|_|
Well below average
	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average

	
     If the student has had sufficient time and opportunity to attain proficiency in academic language and  
     continues to perform below or well below average, Tier 2 interventions may be needed.


	3)  All students: When compared only to EL students his or her age who have been learning English 
     for a similar length of time, rate the student’s ability to use academic language in English   

	|_|
Well below
	|_|
Below
	|_|
About the same
	|_|
Above
	|_|
Well above

	
     If the student performs below or well below, you may consider the need for Tier 2 intervention.


	4)  Spanish speakers: rate the general ability to use academic language in Spanish       |_| Don’t know


	|_|
Well below average
	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average


	5)  Other Language Speakers: rate the general ability to use academic language in the language 
     other than English or Spanish:   |_| Don’t know

	|_|
Well below average

	|_|
Below average
	|_|
Average
	|_|
Above average
	|_|
Well above average





	INFORMATION ABOUT FORMAL ASSESSMENT OF LANGUAGE PROFICIENCY

	
Finding language proficiency scores: Synergy SIS → Student → Menu → Open Edvantage-Student Profile → Test Scores tab → Scroll down to find the most recent ACCESS and/or STAMP 4SE assessments → Scroll across to find the score for each area


	1)  English – date of most recent administration of the ACCESS or W-APT:         
     Report scores as 1.0 to 6.0 only


	Listening:      
	Speaking:      
	Reading:      
	Writing:      
	Overall:      

	
a) If the student has been learning English for at least three-years and has not yet achieved an overall score of at least 3.0, Tier 2 interventions may be needed.  
b) If the student has been learning English for at least six-years and has not yet achieved an overall score of at least 4.0, Tier 2 interventions may be needed.
c) If the student has been learning English for at least seven-years and has not yet achieved an overall score of at least 5.0, Tier 2 interventions may be needed.


	2)  Spanish – date of most recent administration of the STAMP 4SE:           |_| Not applicable
     Report scores as 1 to 9 only
  

	Listening:      
	Speaking:      
	Reading:      
	Writing:      


	INFORMATION ABOUT TYPICAL CHALLENGES FOR ENGLISH LEARNERS

	
It is important to consider if you can explain the student’s educational difficulties as the typical challenges experienced by EL students in the normal process of learning English as a second language.  Students at the beginning stages of learning English as a second language tend to demonstrate more of the typical challenges and/or appear to experience them with more severity than students at the later stages.  However, these challenges can continue to manifest periodically for all EL students as the curriculum becomes more cognitively demanding and abstract.  The following is a list of typical challenges experienced by EL students.  Mark all that apply to this student.

	
|_|
	
Is distracted easily

	|_|
	Has low frustration tolerance; gives up easily or explodes

	|_|
	Freezes when asked to perform on demand

	|_|
	Doesn’t transfer learning from one lesson to another; has to relearn each concept from scratch

	|_|
	Very literal – misses inferences, subtleties, nuances, and innuendos

	|_|
	Has difficulty categorizing, classifying, or summarizing

	|_|
	Has difficulty grasping cause and effect relationships from oral and written input in English

	|_|
	Has trouble following directions

	|_|
	Has difficulty providing an oral narrative of a story just read to him or her

	|_|
	Omits or adds words to a sentence; forgets names of things that he or she knows – describes them

	|_|
	Switches back and forth between different languages during the same conversation

	|_|
	Demonstrates a loss of home language proficiency

	|_|
	Produces many word usage and sentence structure errors which may be due to language differences between the native language and English

	
Can you explain this student’s educational difficulties as the typical challenges indicated above?

	        
        |_| Yes
	
The student may need more time to demonstrate expected academic progress.

	        |_| No
	You may consider the need for Tier 2 interventions.
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